This sample Assignment Review Protocol looks at how well the Task: Do you have enough money? By: Robert Kaplinsky would align to KY.3.0A.8. It is important
to note that the identified mathematical practices, coherence connections and any clarifications are possible suggestions; however, they are not the only
pathways. The value of this resource is in having these discussions at the PLC level to support collective teacher clarity.
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The student work review tool is intended to help teachers, leaders, and other stakeholders answer the question, “Does this task give students the opportunity to meaningfully engage

in worthwhile grade-appropriate content?” b
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Section 3: Cognitive Complexity: Based on the target of the standard, determine the cognitive cofnplexity of the task.
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' Less than half of the questions on the assignment reach the depth
| of the targeted grade-appropriate standard(s).
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Overall Content Rating
Overall, do the content demands of this assignment align with the expectations defined by grade-appropriate standards?

1 - Partially Aligned

More than half (but not oll) of the questions on the assignment
reach the depth of the targeted grade-appropriate standard(s).

jThe ddyou have e

|
|

2
All the questiongt

trongly Aligned o
the assignment reach the depth of the

targeted grade-appropriate standard(s).
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Overall, to what extent does the assignment provide meaningful practice opportunities with
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The assignment does not have students engage with critical
mathematical practices while working on grade-appropriate content. |
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The assignment gives students an opportunity to engage with at

least one math practice, but not at the level of depth required by
the standard. :
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with at least one mathematical practice at the appropriate |
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Does the majority of the assignment consist of word problems or real-world application problems/tasks?
Vlf the a.ssigﬁment connects grade-appropriate, content standards to réal-wofl& experier;ces. does it alsb allow |
students to apply math in a meaningful way?

¢ Do the provided scenarios make sense in a real-world setting?

Do students have to think critically for each new problem rather than applying the same rote computation over and
over without having to make sense of the problem? Is there likely to be more than one way to solve the problem
rather than students all solving the problem in the same way?
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Overall, to what extent does the assignment give students an authentic opportunity to !
connect content standords to real-world issues and/or contexts?
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0 - Weakly Aligned
The assignment does not connect content standards to real world
experiences.

1 = Partially Aligned
The assignment connects content standards to real-world
experiences, but the problems do not allow students to apply math
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a meaningful way. It may also include novel problen'_as.





